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Needs Statement
Non-Visible Disabilities (NVD), also known as hidden disabilities, vary across a range of
categories, both physical and mental. “Although the majority of students with hidden disabilities
are labeled with some form of a learning disability, speech-language disorder, or ADHD,
students with hidden disabilities can also include those with mild visual impairments, behavior
disorders, or autism spectrum disorders (ASDs)” (Izzo & Horne,2016,p.22). People may
understand that individuals with disabilities are protected from discrimination under the
Americans with Disability Act (ADA); however, they may not be aware protected status extends
beyond physical disabilities (U.S Department of Education, Office for Civil Rights, 2020). In
addition, people may not be aware that protection from discrimination in education extends past
K-12 settings(Marshak et al., 2010).
Lack of awareness and understanding for individuals with NVD, especially from college
peers, can have a major effect on students with NVD’s sense of identity and belonging,
participation in class and social activities, and ultimately, can influence their decision to limit or
stop accessing disability services and accommodations.
Due to the social stigma associated with a disability label and the desire to be accepted by
peers, students with NVD may not want to immediately disclose their disability (Denhart, 2008).
Several studies highlight how individuals labeled with Learning Disabilities (LD) face stigma
from their peers and internalize feelings of inferiority and shame (Denhart, 2008; Izzo & Horne,
2016; Marshak et al., 2010). Often, students with NVD have difficulties transitioning into
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postsecondary education due to self-doubt or negative, past experiences from student
assumptions of disabilities, and the characteristics the individual displays (Conner, 2013;
Increasing Awareness and Allyship for Peers with Non-Visible Disabilities (NVD).

Denhart, 2008). Students with NVD who have their disability questioned or trivialized by their
peers have also expressed feelings of isolation and frequently doubt their belonging on a
college/university campus (Marshak et al., 2010). Feeling social pressures to conform and not
wanting their disability to define them, individuals with NVD may attempt to downplay their
different learning needs from their peers and disassociate with their disability altogether (Izzo &
Horne, 2016).
Students with NVD are seeking an inclusive and accessible learning environment. When
peers are unaware or lack understanding of students with NVD needs, they may become
resentful and assume accommodations are a form of special treatment rather than modifications
mandated by law (Marshak et al., 2010). Lacking knowledge of accommodations also leads to
assumptions about students with NVD academic capabilities (Smith, 2003). Not including a
classmate in group discussions or work because it is assumed they are “incapable” of
contributions may be ostracizing and discriminatory. Smith (2003) highlighted the importance of
creating an equal power relationship between students and their peers with disabilities; to the
student with NVD, it is important there be a form of equity and reciprocity where both parties
share equal responsibility in creating group work, resulting in an equal power exchange without
labeling one person competent and the other a needy student. Even well-intentioned students
engage in discriminatory practices against their peers with NVD, especially when they think they
are “helping” (Smith, 2003). Not including all classmates in study groups or group discussions or
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work can have devastating consequences for students with NVD who need additional support
and guidance from student peer interactions, specifically when it pertains to group assignments.
Several college students who participated in a service-learning practicum with mentoring
students with disabilities mentioned feeling uncomfortable and anxious when first initiating
conversation due to fear of saying something that might sound offensive or condescending to the
student with LD (Smith, 2003). Too many students with NVD experience stigma and prejudice
from their peers and often because of the lack of awareness and understanding of NVD.

When students with NVD are shunned by their peers one immediate response is to retreat
inward and limit their class participation, which ultimately results in no longer seeking/accessing
much-needed disability services and accommodations (Denhart, 2008; Marshak et al., 2010).
According to Izzo and Horne (2016, p.26), “The stigma of disclosing is often too powerful, and
students would rather give up any accommodations and support than admit to having a
disability.” Some accommodations, such as a note-taker, can inadvertently bring unwanted
attention to a student with NVD, which forces the student to consider the academic and social
cost/benefit of accessing this accommodation (Marshak et al., 2010). Studies show that
individuals with NVD, such as LD, who accept their disability designation and are comfortable
managing associated stigmas, will have a much higher likelihood of academic success because
they will openly advocate for and utilize accommodations and modifications (Conner, 2013;
Denhart, 2008; Izzo & Horne, 2016). Denhart (2008) noted that although enrollment for students
with LD is up in postsecondary institutions, the dropout rate remains high. Students with NVD
need to feel like they belong in the classroom and if their peers engage in prejudiced or biased
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behavior, intentional or not, it limits students with NVD's opportunity to fully engage with
course material and form cohort bonds. Students with NVD should not face stigma for seeking
out or more fully utilizing disability services and accommodations. To increase their awareness
and encourage empathy and allyship, I intend to provide a two-hour workshop for college
students affiliated with TRIO at CSUMB to engage with and learn from their colleagues with
Non-Visible Disabilities.
Theory
The roles and actions that young adults experience while transitioning from
post-adolescence to young adulthood have been deemed Emerging Adulthood, which includes
individuals 18 to 25 years old. The Emerging Adulthood period is when an individual is no
longer under their parents’ authority but not quite on their own (Arnett, 2000). Arnett also
explained that there are five dimensions and characteristics of Emerging Adulthood that reflect
the period: identity exploration, the age of instability and experimentation, being self-focused,
and feelings of uncertainty. When we look to measure the outcomes, we start by evaluating the
overall satisfaction surveys and how parental influences play a key role in a successful transition.
In comparing young college students to their non-college peers, the tendencies to participate in
risky behavior and indulge in alcohol are similar, however, the consequences may be more
severe in the case of a college student's willingness to experiment due to having little to no
experience in risk behavior tendencies. Young people today have different challenges than those
of their parents. With the economic growth in high-paying tech-related jobs, college students
face more pressure to choose a major that will result in the likelihood of them succeeding and
becoming financially independent, so that they become less reliant on their parent's resources.
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There are challenges that can arise trying to assimilate into a new environment with having little
guidance or parental influence.
Consideration of Diversity

My workshop will take place via zoom, with a panel of TRIO/SSS students as the
participants, from the California State University of Monterey Bay (CSUMB). The overall ethnic
background of the participants is not reflective of the CSUMB campus. According to the
Institutional Assessment and Research Report (IAR;2021), the race and ethnicity of CSUMB
student enrollment for Fall 2021 are 4 % African American, 9 % Asian, 45 % Latino/a, 1 %
Native American, 1% Pacific Islander, 4 % Other, 29 % White. In addition to the data surveyed,
47% of the student population is considered first-generation, and 24 % identified as low-income.
As a result of these findings, in order to qualify for the Trio-SSS program, students must meet
the requirements and be able to identify as first-generation college students, low-income, and or
with a documented disability. I will be presenting the workshop in English, which will require
the participants to have a proficient understanding of the English language.
Stage one of Arnett's theory is the age of identity exploration. When a person is exploring their
identity they are also exploring their limitations. Decision-making is fundamentally made on
likes and values constantly changing, also based on lived experiences, both professionally and
personally. This workshop can inform young adults on how to engage in actions of advocacy.
Having a workshop like this allows people to share their own experiences, engage in meaningful
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conversations, and feel safe/accepted. We are allowed to explore our identities further and choose
how we show up not only for ourselves but also for others in our community. Stage three of
Arnetts Emerging Adulthood theory, the age of self-focused talks about how young adults are
primarily focused on developing strong relationships, they're more likely to focus their attention
on their own needs, making them susceptible to a lack of awareness of peers' needs. This
workshop can teach them how to bring empathy to the table and to familiarize themselves with
becoming better advocates which will help them form strong relationships with individuals with
differing needs/backgrounds.

Learning Outcomes
By the end of the project, participants will:
1. Identify, and list at least three examples of non-visible disabilities (NVD).
2. Describe at least two accommodations and why they are necessary.
3. Indicate one way to engage in allyship with peers who have NVD.

Method
Hour 1
I will introduce myself and explain why I created this workshop. I will ask students to
spend two minutes writing down their definition of disability and accommodation; they will hold
on to this response. I will then facilitate an exercise relating to participants’ knowledge of
disabilities, disability rights, accommodations, etc. I will give a presentation using Google slides,
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to discuss ten non-visible disabilities (NVD), highlighting six examples of common
accommodations. See Appendix A. Prior to the presentation, I gathered responses from students
with NVD who utilize accommodations to answer the following three questions: “What do you
wish your peers understood about disability?”, “What do you wish your peers knew about
accommodations?”, and “What is one concrete action you would love to see your peers take to
support students with NVD or those who utilize accommodations?” See Appendix B.

Their responses are incorporated into the presentation. The content of the presentation
further includes a questionnaire listing the KWL, beginning with what they know, and what they
would like to know about disability and accommodations. See Appendix C. The session will end
with students writing down what they have learned from their definition of disability and
accommodation.

Hour 2
The session will begin with students looking back over their two responses to their
definition of disability and accommodation which they wrote down at the beginning and end of
the workshop. Participants will be placed into pairs to discuss if their definitions changed after
their initial response and elaborate on what (if anything) caused their shift in definition.
Participants will then be asked to work together in pairs or groups of 2 to 4, and generate a list of
NVD with possible correlating accommodations, making sure to note why each accommodation
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is necessary. See Appendix C. They will then return to the larger group where I will read off the
lists of NVD and accommodations, asking students to interject if they want to add something and
making sure to correct any issues I see within the responses. See Appendix D.I will pull up the
CSUMB SDR website (https://csumb.edu/sdr/) and navigate the site with students, highlighting
key information for students who might need to access resources themselves or point others
towards resources. I will also highlight information on the CSUMB SDR website for allies to
access if they want to learn more about engaging in disability justice work. An additional website
I will pull up and briefly navigate is the “Invisible Disability Project”
(https://www.invisibledisabilityproject.org/). I will then show the video, How to Be a Better
Disability Ally with Daphne Frias: (https://www.youtube.com/watch?v=R2jluFJRn18). I will
spend part of the last 5 minutes of the workshop showing participants the responses from their
college peers with NVD who utilize accommodations, and answer the following question: “what
is one concrete action you would love to see your peers take to support students with NVD or
those who utilize accommodations?” I will end by asking students to seriously consider how
they will engage in allyship with peers who have NVD. I will have the students contribute their
responses to the communal jamboard, to include at least one way they can engage in allyship
with peers who have NVD, making sure to mark one of their examples as something they will
engage in immediately.
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Results

Learning outcome 1 asked the participants to identify three non-visible disabilities. I do
not believe this learning outcome was met because participants’ were unable to write three
examples of NVD. Instead, they worded it to reflect that they had knowledge of differing needs
in the KWL module. However, that being said they all listed ways of supporting a peer with
NVD by mentioning words of empathy and inclusive behavior. It is difficult to say what I could
have done differently in order to have met the first outcome. {See Table 1}.
Learning outcome 2 asked students to list two accommodations and why they are
necessary. I went over the six listed accommodations, making sure reference as to why each one
was useful to the student with NVD. I explained how accommodations allow students with
disabilities (NVD), to build confidence in their academic achievements but also overcome
barriers and challenges that differ from their able peers. I believe that the outcome was partially
met because only one student listed two forms of accommodations from the slide provided. {See
Table 2.}
Learning outcome 3 asked students to take a moment and list one way they would engage
in allyship with peers with NVD, making sure to immediately take action into practice. I asked
that they include examples and post them to a communal Jamboard page I included in the
chatbox. Without a doubt, learning outcome 3 was met because each of the participants listed
how they will engage in immediate action in promoting allyship for peers with NVD.{See Table
3} .
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Discussion
I believe that this workshop was a success because the participants responded with
positive feedback as to how they can be better allies for peers with NVD. Participants
specifically mentioned how the materials I used to educate and bring awareness, including the
responses from their peers with NVD, helped informed the importance of empathy while finding
ways to engage in advocacy for peers with NVD.
In terms of outreach, I would like to have opened the workshop to all CSUMB students
and held the presentation face to face rather than conducting it on Zoom. In my presentation,
there were seven participants but only three felt comfortable submitting the documentation for
evaluation. However, if the presentation was held in person, I believe the learning outcomes
would have been met and the participants might have felt more comfortable sharing their
answers publicly.
Although this presentation was designed with TRIO students in mind, this workshop can
be applied to various educational settings. This workshop made me realize how important
representation is to the disability community and that there needs to be more inclusivity and
empathy, especially in higher education. From personal experience, I have had to advocate for
not only myself ,but for other students who identify with NVD and could not receive
accommodations. It’s taxing and humiliating to constantly show proof of biocertification for
accommodations and still be stigmatized by professors, other students, or the administration.
There is much work to be done for equity and inclusion, but workshops like these will bring us
closer to that desired equity and inclusivity.
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Appendix B
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Appendix B
Responses from pre-project survey.

Students with Disabilities Experience: A space to openly discuss your experiences as students
with disabilities.
If you are comfortable, please list your disability:5 responses
1.

Mentally delayed.

2.

Learning differences

3.

Dyslexia (among others I am not comfortable listing)

4.

Specific Learning Disability (SLD)

5.

Diabetes and amputee (5 toes)

As a student with a disability, what do you want your non-disabled peers to know about the
experience of a student with disabilities? 6 responses
1.

One thing would be that even though a student with a disability doesn’t mean they

can’t do what a non-disability student can do. It’s just done differently with a different
process. Another thing would be to not identify a person by their disability.
2.

That is difficult to share about our disabilities when collaborating in groups and

sometimes we don't understand the projects on hand. Also, there is a lot of pressure when
someone who has difficulty working on an assignment thinks about how it can affect
their peer grades negatively.

3.

Not all disabilities are visible, and they take a mental toll.
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4.

I would like for them to understand that I cannot catch every word that they say

and that I am not a perfect human being.

5.

Your language can sting and feel hurtful. I am trying my best.

it is very challenging and minimal support.
As a student with a disability, what do you wish your peers knew about accommodations?
5 responses
1.

That we learned differently and hope that our peers can be patient and empathetic.

2.

They are a support system that makes it easier to cope/function in daily life.

3.

I wish they understood that just because I have a disability, receiving "special

time" on my exams and quizzes does not make me different from others and that I need
accommodations in order to learn.
4.

They level the playing field. I might not pass some of my classes without them.

5.

There are not enough accommodations that people have access to.
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As a student with a disability, how could your non-disabled peers best support you?
(6)responses

1.

Hear me out, follow my accommodations, showing your support by no judgment

by certain actions made.
2.

By being supportive when we ask for help.

3.

Being open-minded and understanding of all disabilities not just physical or

invisible.
4.

Educate and do research to be more aware, understanding, and supportive.

5.

They could be more understanding and welcoming in including someone with a

disability, whether it be in discussions for classes or in general.
6.

Try to avoid using ableist language.

7. Volunteer to give rides to places
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Table 1
Learning Outcome 1
Total of correct answers for list of three forms of examples of NVD.

Participant 1

0 out of 3

Participant 2

0 out of 3

Participant 3

0 out of 3
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Table 2
Learning Outcome 2
Total of correct answers for being able to identify two forms of accommodations.

Participant 1

1 out of 2

Participant 2

2 out of 2

Participant 3

2 out of 2
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Table 3
Learning Outcome 3
Total of correct answers for being able to include one-way to engage in allyship for peers with
NVD.

Participant 1

1 out of 1

Participant 2

1 out of 1

Participant 3

1 out of 1

Participant 4

1 out of 1

Participant 5

1 out of 1

Participant 6

1 out of 1

Participant 7

1 out of 1
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Figure 1:
Learning Outcome 3
Results from the discussion on one way to engage in allyship for peers with NVD.
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Appendix E
Presentation from Capstone Festival
(Presentation inserted here)

